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CHAPTER I 
INTRODUCTION 
This project is intended to be an informative report on the function­
ing of the counselor in a different role than o ne would expect to find in a 
"normal" school setting, be it public or pri vate. The counselor has a 
different role due to the structure and philosophy of the guidance program. 
The unique role or responsibility is that of counsel.or-discipli­
narian. The person performing thi s  function i s  called a Dean. Throughout 
the text of this report the wri ter will use the term Dean in lieu of the 
traditional term of counselor. This paper will include the philosophy of 
the Dean, the guidance program utilizing this approach, the role of the Dean­
counselor as disciplinarian, and various evaluations that have been made of 
th i s  program, internally and externally. 
This system of the Dean as counselor-disciplinarian is unique not 
only to the Oak Park and River Forest High School in Oak Park, Illinoi s. 
The following secondary public schools have implemented or are in the stages 
of implementing this program: Wi llow Brook High School, Villa Park, Illinois; 
Hinsdale Central High School, Hinsdale, Illinoi s ;  St. Louis Public School 
System, St. Loui s, Missouri; and York High School, Elmhurst, Illinois. 
The writer would 1.ike to stress that this report i s  of an informative 
nature and the final objectives of a guidance program and the use o� the 
counselor is up to the administration of the individual school. The Dean or 
counselor is an auxiliary member of the total school organization and the 
2 
services to the individual student should be the ultimate concern regardl.ess 
of the type of organization or structure of the guidance program. 
CHAPTER II 
FEVIEW OF IBLATED ASPECTS OF THE DEA..."llf SYSTEM 
Philosophy of the Dean 
The Dean.is the high school Principal in official relationships 
with boys and girls, their parents, and their teachers. Preferably, this 
Dean is a person to wl}_o_m the Superintendent· is willing to delegate, 
literally, his professional self; and the more of responsibility and 
accruing authority the Dean can accept and discharge, the more fortunate is 
the school. For the Dean can do his full job only if he is free to enter 
into every phase of school activity that touches his boys and girls. 
What does it mean, that the Superintendent delegates, literally, 
himself to the office of the Dean? It means exact.ly what it says; that he 
transfers to the Dean duties for which he, alone, is responsible to the 
Board of Education, and which he, himself, would perform if he had time to 
do them, and the necessary specialized knowledge. Such delegation is a 
major act of faith, and the Dean who receives it should accept it on that 
basis and keep clearly in mind its every implication. It is doubtful 
whether in any other assignment the Superintendent as completely puts his 
professional self in the hands of his colleagues as he does in the assign­
ment of the Dean. The Dean who understands that situation as his rule of 
action is on the road to distirloo-u.ished prDfessional achievement and high 
personal satisfaction. 
3 
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In technical language, the Superintendent's supervision of the 
school is vertical in direction, whereas the supervision of the subject 
matter specialists and of the department heads is horizontal. In the delega-
tion of himself the Superintendent places the Dean in the line of vertical 
supervision, in which he enters every area of the school, with authority to 
do so. That means that in the legitimate performance of his office he deals 
with every person in the school as would the Superintendent, himself, and 
with his right of inquiry in the service of his boys and girls. Tl:iis is 
great responsibility, and no man or woman should undertake it who is unwill-
. 
ing or afraid to attempt to meet its challenge. 
What does the Dean do? Well, that differs with difference in theory 
of administration and in ability to delegate. For myself, I want the Dean 
to be responsible for every phase of the school life of his boys and girls, 
and I am willing to recognize him on that level of consequence. Some ask 
him to be, rather, an advisor, and to enter .situations only upon request. 
And others assign him duties somewhere between these limits, often according 
to the particular growth pattern in the school that has given rise to the 
position. But, whatever he is to do, he should be accorded responsibility 
and authority commensurate to the task, and the physical tools with which to 
do it.
1 
In the school the writer serves, we have sixteen Deans in the regular 
school program and one Dean in the Special Studies program. These Deans 
work through and with assigned groups of Administrative Period teachers, and 
with classroom teachers, especially in the more mechanical details of the 
�ugene Youngert, former Superintendent of the Oak Park and River 
Forest High School, 19'+1-1957, "Dean of Boys: A Position of Honor." 
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office; but the major personal relationships with boys and girls they 
reserve for their own attention. The responsibility and authority given 
the..'ll is practically that of an Assistant Principal, and their concern for, 
the boys and girls runs through the whole life of the school: enrollment, 
program, asse mblies, vocational and educational guidance, social, attendance--
and discipline. This delegation of duties pennits the Dean to hav e general 
oversight of his boys and girls, and frees him from one of the hazards of a 
Dean: the intrusion of another person (as, for instance, a disciplinary 
offic e r) who often undoes the good that the Dean has brought about • 
• 
Some professional leaders have obje cted to the inclusion of 
discipline in the work of the Dean, but the writer knows that our Deans 
approve of it. They do not feel that they lose their boys and girls in the 
act of discipline, but have often said that in discipline they make some of 
the ir strongest friendships. Perhaps one's attitude on this question is 
conditioned by the understanding of what discipline is. By constant observa-
tion the writer can say that our Deans seem to practice the belief th at 
discipline is the art of plac ing before a boy or girl the highest possible 
motive for intelligently good behavior. 
The Guidance Program 
In September of 1959 a new guidance program went into operation at the 
Oak Park and River Forest High School in Oak P ark, Illinois. E ach student 
was assigned t o  a homer::iom teacher and to a Dean who were to con t in ue to 
serve him or her until graduation. At that time nine Deans formed the 
guidance staff. From the point of view of the student the new plan ·was an 
easy one. Throughout his or her high school career he would have but one 
homeroom teacher, one h::imeroom, and one locker assignment; and he or she 
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�-rould be counseled by the same Dean for four years. It was felt that this 
continuity would be of great value in making the c-:;unseling program more 
effective. Both the homeroom teachers and t?ie Deans would come to know the 
students better, ari.d conferences with students, parents, and school 
personnel would be more constructive as each came to know the other better. 
In this way a "big school" could maintain a close personal interest in each 
student and make it possible for at least one teacher and one counselor to 
have a continuing relationship with the student. This, with the advantage 
of having a curriculum which offers depth in foreign language, mathematics, 
history, sciences, a�d"English, would provide an educational program that 
2 was second to none. 
Since 1959 seven members have been added to the regular guidance 
staff, which is now composed of sixteen Deans, each Dean working with 
approximately two hundred and forty students. This number is in keeping 
with the recommendations of James B. Conant in his report, "The American 
High School Today,n and an improvement upon the recommendation of the North 
Central Association of Secondary Schools and Colleges, the official school 
accrediting body, which recommends "one full-time guidance worker for each 
300 students." In addition to the above-mentioned perso:nnel, the Pu;pil. 
Personnel Services included two vocational counselors, two nurses, two 
reading specialists, school psychologist, social workers, speech therapist, 
and a Dean for the students in the Special Studies Program. 
Guidance services at the Oak Park and River Forest High School 
include the follmdng: 
2 The Quest for Excellence 1957-1962 
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(1) Prepara"tion of the students' ac2.demic prog!'an. 
(2) Couns·2ling with the students and thc:i:r parents :regarding 
educational, vocational, and personal problems. ( Cou .. '1.seling for college ' 
choice and assisting students with college admissions procedures is an 
integral part of this responsibility. ) 
(3) Counseling with students regarding attendance and discipline 
problem s , with the responsibility for taking appropriate action, such as 
conferring with parents or other agencies when such action is deemed 
necessary .• 
(4) Administering group testing and other group activities through 
the Administrative Period, class level assemblies, early dismissal days, 
and the high school Parent-Teacher Association. 
(5) Administering orientation and student service activities, as 
'>rell as assisting wi.th the coordination and supervision of all student 
activities. 
(6) Assisting teachers with the accumulation and interpretation of 
information relevant to individual students. 
(7) Contributing to the development of the school's curricultun. 
through an awareness of the needs of individual students. 
(8) Participating in the evaluation of the school's total program. 
The unique position of the Deans at the Oak Park and River Forest 
High School makes possible a guidance relationship 11ith students and parents 
which is inherent in the services listed above. The student is knovm to 
the Dean in all areas of his school life,_ and, through a close relationship 
with interested parent s , in many areas of his home and comm.unity life. With 
this opportu..�ity to know each individual, the Dean is in a better position 
8 
to guide the student than either Principal or counselor, because he is , in 
practice, both. He has the counselor's opportunities to understand the 
individual, the Frincipal's opportunities to know the student, and equally 
as important, the Principal's opportunities to act upon the information 
available. 
The guidance program at the Oak Park and River Forest High School 
is new in concept, and, at the outset , was envisioned as a five-year experi-
ment to test the hypothes is that a "big schoo l " can maintain an interest in 
the individual student, in practice as well_as in theory. In a dynamic 
; 
setting such as the Jtl�ern school other changes have taken place. An 
expanded program of vocational guidance has been inaugurated. Changes in 
the college admissions picture continue to prompt changes in college 
counseling and college recommendations procedures . The school testing 
program has been studied carefully to determine how it might best complement 
national testing programs rather than dupli�ate them. The innovation of 
-
computers and computer scheduling procedures has improved the efficiency of 
making student programs, allowing more time for the important task of plac-
ing students in challenging classes which are appropriate to their level of 
ability. Finally, every effort is being made to utilize the time of each 
Dean more effectively in order that each student may be given an opportunity 
to counsel with his Dean whenever the need arises. 
In summary, it should be remembered that the classroom teacher and 
the Dean are key figures in the school experience of each student. The 
effectiveness of th e communication between the student, the parents, and 
these two key figures will detennine to a large degree, the effectiveness of 
the guidance program at the Oak Park and River Forest High School. 
9 
Dean--Counselor and Disciplinarian 
There is disagreement in the lit:�rat�J.re r,2garding the relation of 
cour1seling to discipline. A strong preponderance of writers maintain that 
cotL�selors should not have responsibility for discipline. They insist that 
the authority to discipline will make it difficult for counselors to 
esb.blish rapport with students. A counselor who is engaged in the practice 
of psychological therapy probably ought not to have an authoritarian 
relationship with students. However, few school counselors engage in 
psychological therapy. The few who engage in such counseling apparently 
. 
spend only a small portion of their time on this activity. In the New York 
study of guidance functions, the "practice of psychological therapy" was 
ra.I}..'ked eighty-fifth in the "rank order" of counselors' functions. 3 
It is my judgment that the critical reason for debate on the issue 
of counseling and discipline arises from the educational psychologists' 
misunderstandings about the actual functions of school counselors . The 
psychologists who write the text books seem to believe that school 
counselors spend much time in counseling students who have severe emotional 
problems . Those of us in secondary education know that this is not true. 
4 Most school counselors are not qualified to attempt psychotherapy. 
The position of this writer is that trained counselors can handle 
discipline more positively and with greater benefit to the child than can 
specialized disciplinary officers. Behavior problems are a part of personal 
3Reported by Dominick Capuano, at_ the Annual Convention of the 
Amer ican Guidance and Pers onnel Association, Chicago, April 17, 1962. 
4
Louis H. Fritzemeier, "Pupil Programs, Discipline, and the 
Counselor," National Association of Secondary School Principals Bulletin 
( Septenber, 1963, p. 43). 
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problems. Helping pupils to solve their behavior problems is a constructive 
act--a learning experience. We must come to think of discipline as a 
nece ssary part of learning. We must not continue to avoid discipline as if 
it were wholly negative matter.
5 
Deviant behavior does not in itself prove that discipline (or punish-
ment ) is proper treatment. The first question to raise is ''What is the 
reason for the misconduct? 11 The first question is not "How shall this child 
be punished?" The decision about whether or not a child should be punished 
ought to be made by someone who knows the child as an individual and has 
; 
some real understand�ng of behavior problems. Counselors have this under-
standing; at least they are expected to have it. A disciplinary officer who 
devotes much of his time to handling discipline will become so accustomed 
to thinking in terms of penalties and punishment that be may very well fail 
to ask the first question about deviant behavior, namely, "Is punishment in 
order?" He may automatically assign punis�ent without really considering 
the wisdom of such a decision. 
If punishment is in order, it should be assigned in terms of the 
needs and problems of the child, not in terms of the act committed. Adapt-
ing discipline to the individuality of the child is more apt to result in a 
positive and beneficial outcome than is routine assignment of P'lllish.ment. 
Counselors are more likely to think in terms of the child. The specialized 
disciplinary officer becomes so accustomed to assignment of penalties that 
he is more apt to think in terms of punishing the act. 
Counselors who deal with a cross section of pupil problems have a 
preponderance of pleasant contacts with pupils. These favorable and 
11 
pleasant relations cause counselors to have a continuing positive and 
friendly attitude toward pupils. A disciplinary officer who deals ',.;:.th 
pupils primarily in disciplinary situations can easily develop a negative� 
authoritarian attituie, The counselor who is more likely to feel :friendly 
toward the child can administer discipline in a spirit which is more 
positive. Also he is more likely to be understood by the child. Children 
need discipline. They can and do learn from discipline when it is 
administered appropriately. There is a great danger that a specialized 
disciplinary officer will produce antagoniSIJ!. among pupils rather than help 
• 
them to modify their.deviant behavior. Whether or not discipline is 
handled in a positive spirit is important for the individual child, but it 
is also important for the school. Children who are antagonized by 
inappropriate disciplinary treatment spread unfavorable attitudes among the 
entire student body. Discipline poorly handled means that much more 
discipline is required. This is a vicious circle. Counselors with their 
special training in personality development and their positive attitudes 
toward children are much more likely to teach rather than just to pu..�ish. 
This is a good reason why they should be responsible for discipline. 
Counselors may not find it pleas ant to administer discipline, but 
they are in a unique position to administer discipline. Therefore , less 
unpleasantness in total will develop within the school if they discipline. 
As a fonner counselor, who carries responsibility for discipline, I can 
testify that appropriate discipline, administered in a proper spirit does 
not drive a wedge between counselor and pupil.
6 
6
rbid., p. 45. 
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Dealing with the child's behavior problems increases the counselor's 
understanding. Seeing a child through his difficulties is not only a source 
of more understanding of the child, but the very process of working with the 
child can become a bond which helps to relate child and counselor. 
If counselors handle discipline, no one in the school is forced to 
devote a major share of his time to this unpleasant task. A disciplinary 
officer whose principal relationship with children is in disciplinary 
situations is almost certain to develop a harsh attitude toward children. 
Of course ·the children will re spend with disi.ike, and the disciplinary 
-. 
officer eventually becomes an object of general hatred. I am concerned 
about this point not only because of the unhappiness it introduces into the 
lif� of the disciplinary officer, but primarily because of the wrong 
attitudes that students develop toward school when discipline is poorly 
handled. Ba.ck in the days when teachers were only expected to keep school, 
it was a successful administrator who kept the kids sullen instead of fight-
ing. But today we are more sensitive about the total learning situation 
within the school. Therefore we need to handle discipline positively and 
constructively and thus promote a more favorable learning situation.7 
Teachers know that they cannot be relieved of the responsibility for 
discipline. It seems very artificial to teachers for counselors to be 
relieved of this responsibility. The very act of freeing counselors from 
disciplinary responsibility makes it look to the faculty as though the 
administration is playing favorites. This is one of the factors that some-
times helps to produce a schism between teachers and counselors. 
7Ibid., p. 46. 
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Anyone who is fa"!liliar with schools knows that teachers have high 
respect for a good disciplinary officer. 'il'J.t:�n tlH:: function of guidance and 
discipline are separated, the risk is great ';;hd t:;;-;.e faculty will hold the 
disciplinary officer in higher respect than the counselor. After all, in 
the mind of the teacher, the disciplinary officer really does something for 
the school; he doesn't just sit in a quiet office and talk with kids . When 
guidance counselors handle dis cipline problems they help to build a bridge 
of understanding between c ounselors and teachers . That this understanding 
is needed seems self-evident. 
The counselor·s who are responsible for discipline have automatic 
contact with teachers . If a child becomes involved in serious misbehavior, 
the teacher will naturally turn for help to the person who is responsible 
for the supervision of the child. If a child ' s behavior is so distracting 
that the teacher must send the child from the room to his counselor ' s 
office, the teacher will know that he is expected to communicate with the 
responsible person--the counselor. When the teacher comes to the counselor's 
office to report on the incident, the counsel or is in communication with the 
teacher at the teacher ' s initiative. As the two of them talk over the case, 
the counselor can help the teacher to a better understanding of children-­
and even to becoming a teacher-counselor. This natural contact between 
counselor and t eacher makes it possible for the counselor to help the 
teacher without developing feelings in the teacher that the counselor is 
forcing his advice upon the teacher. If the counselor must take the 
initiative to discuss a problem with a teacher, there is constant risk that 
the teacher may feel that the counselor is imposin� himself upon the teacher. 
A feeling of imposition will make it very difficult for the counselor to 
14 
relate himself effectively with a teacher. This automatic contact between 
teachers �nd counselors is one of the greatest arguments to be made in 
favor of assigning disciplinary responsibility to the counselors. An 
administrator expects, and he should expect, a good guidance program to 
help teachers to a better understanding of pupils and thus help to build 
better pupil-teacher relationships. A guidance program that does not 
strive to make this contribution to a school is falling short of its total 
responsibility. 
If counselors have no responsibility for discipline, the teachers 
o�en feel that the counselors are for the student and by implication 
against the teacher. If the counselor and the teacher have engaged in a 
di�cussion of the problems involved, the teacher is far more apt to have a 
better understanding of the counseling process and purpose. This, too, 
helps to build a bridge of understanding between counselors and teachers. 
The counselors, who are responsible for the whole child, including 
his behavior problems, have a more complete understanding of the whole 
school and its program·. Along with this fuller understanding, the 
counselors develop a more complete sense of responsibility both to the 
pupils and to the school. This increased commitment to the school makes 
them more effective contributors to the growth, development, and evaluation 
of the school's total program. Counselors who are in constant personal 
contact with students and whose interests are spread throughout the school 
are often the first persons to become aware of unfavorable learning 
conditions. It has been my experience that such counselors are quick to 
sense and detect problems. Their alertness in recognizing a problem is the 
first step toward a solution. Often they solve the problems themselves as 
15 
they work with the teachers. Such contributions arc of great value to the 
school. 
Counselors who are aware of the stre;:igths and weaknesses of the 
teachers on the staff' can make significant contributions to the more 
effective assignment of duties to teachers. The administrator who has the 
good fortune to have a competent and committed staff of coun s elors has an 
ever present source of information about the competencies of the school 
staff. Because of this information, he can more effectively utilize the 
abilities.of the staff. 
In summary, a· counseling program in which counselors are responsible 
� 
for discipline, the individual pupil is served more effectively because he 
does not automatically receive punishment for deviant behavior. If he is 
punished, the punishment is more likely to be adapted to his individuality. 
Punishment is more li�ely to be administered in a positive spirit. 
Cou.Dselors who are responsible for discipline serve the school as a whole 
more effectively, ,because the counselor who deals with the whole child, 
including his behavior problems, develops a better understanding of children. 
Children punished in a proper spirit are less likely to develop antagoniSlll,S 
toward the school. The counselor is held in higher respect by the teachers. 
The counselor has automatic communication with teachers and can therefore 
give them more help in understanding children. The counselor contributes 
more effectively to the development of a good school program because he 
attains a better understanding of the schoo1. 8 
8rbid., p. 47. 
I 
Ill 
I"" ' I ' 
I I 
I I 
CHAPTER III 
RESULTS OF EVALUATION OF T"rlE DEAN SYSTEM · 
In the evaluation of this system of guidance it is necessary to 
have the positive and the negative aspects of the program presented as 
viewed by other consultants and professionals. This chapter deals with 
four evaluations made over a period of five years • 
• 
. 
March 6, 1970: Pupil Personnel Services Report to the Board of Education. 
This report to the Board of Education was made after three days of 
vi�itation to the Oak Park and River Forest High School by a team of four 
professional educators selected by the Superintendent. Particular emphasis 
was placed on the role of the Dean in the guidance system. Students, 
parents, teachers, businessmen, drop-outs, and Deans were interviewed. The 
following stre�ths and weaknesses were reported: 
strengths of Present System of Guida.nee 
1. The fact that a student bas one res:ponsible person--a specifi� 
cally assigned faculty member with whom he can identify in a positive 
manner and can view his longitudinal development during his student tenure 
in the high school--is a significant factor in the Deans System. 
2. A personal relationship can be developed which would allow some 
kind of order to the impersonality, frustrations and confusions which seem 
to be :implicit in any large and growing .o�ga.nization. 
16 
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3. This is a long established program which is accepted by :most of 
the teachers and students and has proven itself. �-rhile faculty persoru1el 
and students may react to sane aspects of the progra.�, they seemingly do 
'-
not que stion the program itself. 
4.  A student is insured of having the one faculty person view him 
more as a "total be ing ." 
5. The student is further insured of having planned contacts with 
this faculty member during each of his academic years. 
6. Every teaching faculty member also has the consulting services 
of specific and identi�iable Student Personnel Specialists for every 
student in all his classe s. 
7. Parents, too, have a specific faculty contact in the person of 
their sons' or daughters' a ssigned Dean. 
8. Because the Dean System has existed at the school for some time, 
the re sponsibilities and functions of the Dea.n's office seem to be clearly 
recognized by mo.st faculty and the majority of students. 
9. The Deans have authority commensurate with their considerable 
respon sibilities. 
10. The Deans at the Oak Park and River Forest High School are 
dedicated, conscientious professionals who perform with amazing efficiency, 
considering all they have to do . 
Weaknesses of Present System o:f Guidance 
1. The Deans appear to be overcommitted to responsibilities which 
are clerical in nature. 
2. Many routine tasks in the attendance area impair the Dean's 
efficiency with his counselees. 
18 
3 .  Th ere s e ems t o  b e  little e duc at ional value in the Dean ' s having 
to as su..�e re spons ibility for s ome kind of non-academi c or student act ivi ty . 
Other faculty me..�bers might be as s igned to activity functions rather than 
the Deans . 
4 . The homeroom period i s  of que s tionab.le value as a guidanc e 
act ivity . Deans view it pos it ively ,  the faculty ·with mixed react ions , and 
the student s n egat ively .  
5 .  Th e  di s c ipline funct ion doe s  les sen the couns elling e ffective -
ne s s  and "approachability" of the Deans with. some but probably not the 
• 
maj ority of student s . · . 
6 .  Some s tudents do not have sufficient privacy for th eir interviews 
when they are be ing dis c ip lined by the Dean . 
7. Th e  s chool , i n  general , inc luding t h e  Deans , may not be facing 
up to the re alit i e s  of such current c oncern as drug abus e ,  alcohol ,  and s ex 
problems . 
8 .  There app e ar s  to be fre quent example s of c ommunicat ion break -
down among and b etwe en the Deans and student s , faculty , parent s , and 
community agenc i e s . 
9 . Petty di s c ipline weakens the Dean ' s  p o s it ion with his c ouns elee s .  
10 . Referrals t o  spe c ial s ervi c e s  in the s chool ,  or t o  c ommunity 
l ag enc i e s  are ne ither definit ive nor well planned at pre s e nt . 
November 2-5 , 1970 : Guidance S ervic e s  Report to the Board of Educat ion . 
Th i s  report was sent t o  the Board of Education after a week ' s  study 
by the committe e from the North C entral A s s oc iat ion Committ e e  of Co lleges 
1
Rob ert L .  G ibs on , Glenn E .  Wat erlo o , Charles A .  Wells , and Margaret 
G .  Quane , Pup i l  Pers onnel Servic e s , A Rep ort t o  the Board of Educati on ,  
Di stri ct 200, Oak Park , Illino i s , March 6,  1970 , pp . 6-8 . 
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a n d  S e c ondary School E . Th e  finding s  of thi s c :m1r.1i-t t e e  C '.)n s i sted of three 
phas e s : ( 1 )  s e lf - evaluat ion by the local s chool staff , { 2 )  vi s itat i on by _ 
a committe e o f  profe s s i onal e ducat0rs , ( 3 ) fo llow-up by the local s taff ' 
and v i s i t i ng  c 8mmitt ee . For the Guidanc e Servi c e s , the following conmenda -
tions and areas of  conc ern were li sted : 
Commendations 
1 .  Pupil development is the c enter of concerns of the guidance 
staff , faculty , and admini stration . 
2 .  Pupils are acquainte d  with their couns e lors and are aware that 
• 
there i s  a guidanc e eenter . 
3 .  The deans are diligent profe s s i onal workers dedicat ed to guid-
ing the i r  pupils in all aspect s of human pot ent iality . 
4 .  The op en door poli cy { instant availability ) has a good feeling 
among pupils . 
5 .  Th e members of the department s e em t o  have a fine relat ionship 
with the faculty and admini strat i on . 
6 .  The qualificat ions o f  the staff are superior . 
7 .  Th e  guidanc e staff beli eve s in the "whole child" concept and 
appears to have developed re lationship s  in developing this concept . 
Areas of Conc ern 
1 .  That di scipline doe s  not become routine and synonymous with 
puni shment but rather a means to  c omplete counseling toward behavior 
change in human growth and development . 
2 .  Rout ine c lerical work absorbs much valuable t ime of the dean . 
3 . T elephone s ervice i s  very disruptive to c onferenc e s  between 
pupil and dean , but an important link in availability of deans . 
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4 .  Small group c oun s eling s e s s i on3  are mi s s ing but should be a 
ne c e s s ary part of the guidance s e rvi c e s . 
5 .  Meaningful and us eful re s e arch i s  s eriously mi s s ing . 
6 .  Th e non - college bound is under -emphas i ze d  in vocati onal 
guidanc e ne eds . 
7 .  Th ere s e ems t o  be no one p er s on in charge of pup il s ervi ce s - ­
guidanc e ,  nurs e s , s ocial worker , p sych o log i st , and ai des .
2 
November 14 -16 , 1972 : Pgpil Personnel Services Report to the Superintendent 
of the Oak Park and River Fore st High Schoo� , Oak Park , Illino i s . 
Th i s  report c-0pce rns the State of Ill inois Evaluat ion Vi s itation . 
The po s it iv e  and negat ive comment s were as follows : 
Strengths o f  the Pre s ent System of ·Guidanc� 
1 .  The de an-counselor role in guidanc e of student s s e ems 
unque stionable e specially when one c on s iders the low drop -out rate in 
compari s on to other s chool di stri ct s . It i s .  als o effective in me eting th e 
ne e ds of s tudent s in the i r  personal and e ducat ional environment . 
2 .  Generally speaking , the result s of the dean -counselor role , 
coupled with a b ehavior modifi cat i on and reality therapy mode l ,  se emed 
highly con s i stent and c ompatible . 
We akne s s e s  of the Pre s ent System of Guidanc e 
1 .  A dire ctor of Pgpil Per s onnel Servic e s  should be added to 
develop a more t e am  approach t o  the pup i l  personnel s ervice area and negate 
the strong effect , at least in part , of the dean-counselor role . 
2Everett Patr i c k ,  David Whit e s ide , and E .  G .  Williamson , Guidance 
Service s , A Report by th e North Central A s s ociat i on of College and 
Se condary Schools , Vi s it ing Committe e Report , November 2 -5 ,  1970 , pp .  27-30 • .  
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2 .  Th e  pre s ent pupil pers onne l s ervi c e s  2.rea could be modi fi ed -�>J 
inc lude only dean - c o'J.n s e lors . I t s  funct ion ,_.;0uld be t ·J di s cus s prob l ems 
re lat e d  to their funct i on . 3  
March 6, 1975 : Pupil Per s onne l Report t o  the Superint endent and to the 
Board of Education of the Oak Park and River For e s t  High Schoo l , Oak Park, 
Illinoi s . 
A s t e ering connnitt e e  was app o int e d  by the Superint e ndent in 
S ept ember o f  1974 . The s t e er ing committee evolved into a working co:r:nnitte e  
in October o f  1974 . The c ommitt e e  c onsi sted of three Divi s ion Deans , one 
Department Chairpers on , two clas sroom t e acher s , the Princ ipal , and the 
A s s i stant Princ ipal of th e Oak Park and River F Jre st High School . 
Qu est i onnai re s wer e  admini s t ered to student s , t e acher s , and deans . Th e  
posit ive and negat ive c onunent s from the conclus ion o f  the report follow : 
dean . 
Po s it ive Comrn.ent s 
1 .  Th e re spondent s are supportive of the g enerali st role of the 
2 .  Mo s t  c oun s e l ing i s  done on an indivi dual bas i s  and many deans 
de s ire t o  increase the amount of time th ey devot e to counseling . 
3 .  The student s indi cat e d  that the deans are acc e s s ible to 
s tudent s and that the maj ority o f  s tudent s have had o c cas ion to s e e  their 
dean s  thi s s chool year . 
4 .  The student s consult the i r  deans on matters directly related to 
s choo l ; they c onsult the ir parent s or oth er p ersons about matters unrelated 
to s choo l .  
3
Martin Harking , Pupil Pers onnel Servi c e s , A Report by the Offi ce of 
Publi c Ins truction ,  Stat e of Illino i s , Novemb er 14 -16 ,  1972 , p .  ll .  
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5 .  The studer.t s rate th eir d·�an highly on both personal and 
profe s s i onal qualit i e s . 
6 .  The s tudent s can get e ducat ional or voc ational informat ion · and 
help from th eir dean . 
7 .  Th e  student s feel that deans are helpf'ul and con s iderate and 
ar e  fair and reas onable in di s c ipline mat t ers . 
8 .  Th e  cla s s room t e ach e r s  have a guidanc e relat ionship with the 
s tudent s . 
Negative Comment s 
1 � The deans ..spend too much t ime o� clerical. dut i e s . 
2 .  Th e  admi ni stration and organi zation of the Pupi l  Personnel 
S ervi c e s should be modified to achieve more efficiency . 
3 .  In the areas of att endanc e  and di s c ipline , there exi s t s  a lack 
of mutual understanding by the dean and the t eacher as to their respe ct ive 
role s . 
4 .  One per s on should be given r e sp onsibility and t ime t o  administer 
the Pup i l  Pers onnel Service program at the high s chool . 4  
I n  the summat i on o f  thi s  area o f  evaluat ion o f  the role o f  the Dean 
it i s  app are nt that one must evaluate the i t ems that s e em to app ear on a 
fr e quent bas i s . The aspe ct of c leri cal dutie s s e ems to ris e up on a number 
o f  negat ive items . Th i s  is a problem that is difficult to r e s olve in a 
large high school .  Of the four above -ment ione d evaluat ions the writer feels 
it ne ce s sary to ment ion the fact that on only one evaluat ion , the f inal one , 
was there a great a.mount of input from the p eople who are actually working 
4Ja.me s Berkley ,  Report of th e Pup il Pers onnel Servic e s  Study 
Committe e , March 6 ,  1975 , p .  4 .- -
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within th e sys t em ,  th 2 D e an . One must keep in mincl in the ar e a  of guidan9c 
that wh at may worK well in one s ch c o l  or are a  might not work well for a 
different area or sch o o l . 
CF.APTER IV 
LIMITAT IONS AND O BSTACLES 
The very nature of the syst em of public educat ion impo s e s  c ertain 
r e strict i ons and limitat ions on th e gui dance program , jus t  as that of the 
athletic department , h i s t ory department , and other areas of the curriculum. . 
The s e  limitat ions in th e are a  o f  guidanc e may b e  more s evere due to the 
nature of the very p e� onal s e rvice that i s  rendere d .  The maj ority of 
t e ach ers and admini st rators have not funct i oned in the same c apac ity as a 
profe s s i onal guidanc e worker and thus do not underst and the total value of 
th e gui danc e progr�� to th e overall succ e s s ful operat ion of the ent ire 
s choo l . The s ame cannot b e  said for the majority of guidanc e worke rs who , 
at one t ime or another , have b e en ,  and who m�y st ill be , c la s s room teachers .  
Financ ial con s i derat i ons , p e r s onne l ,  and philo s oph i c al unde rstandi ng app e ar  
to be the maj or ob stacl e s  of t h e  gui dance program in relat i onsh ip to the 
role of the Dea.n . 
Finan c e  i s  th e fir st limitat ion that i s  usually placed on a gui d-
anc e  program o r  on any program dur ing this period of economic in s t ab ility . 
Onc e  again th e ex:pense of a trained spec iali s t  enters the p i cture . 
Priorit i e s  of a part i cular s chool system play the key role in the implem.enta-
t i on of a s trong gui danc e program . 
Per s o nn e l  to funct ion with in th e philosophical approach that i s  
pr e s e nt i n  the s chool sys t em i s  a mus t . It t ake s a traine d  sp e c i al i s t  in 
the counse ling and gui dance are a  t o  get and give th e full value to the role 
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of th e De9.n . Ad.rni ni strat i on mus t s e ek to fill vac anci e s  with the be s t  
qualif:. e d  an d  e xp er i en c e d  pers onne l that is  &,vai lable . 
The final ob st ac le , whi ch th·� writer feels i s  th ':: great e s t , i s  that 
of a true understanding and th e belie f of the concept , phi losophy , and the 
exp e ct at i on of the c onc ept of the Dean in the area of guidance .  There must 
b e  an under s tanding by the c la s sroom t e acher and the Dean in relat i onship 
to expect ations . For a di fferent approa<?h to guidance and coun s eling to 
work effectively and effi c i e nt ly there should be no barr i e r  of c ommunication 
b etwe en t e acher , Dean , and the admini stration . 
In c onc lus i oz: ,- -it i s  the feeling of the writ er that the unique role 
of the Dean i s  a workable and e ffectiv e  form of relationship that can be 
implement e d  in both publi c and private school systems . A s  evidenced by a 
greater numb er of s ch ools changing t o  thi s  form of guidance syst em, it i s  
apparent that thi s  form o f  program does  have s omething t o  offer . 
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